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Alan Fleisig 
Conceptual Unit Plan: William Faulkner’s Go Down, Moses 

Professor Melissa Schieble
SEDC 721.001-001
Teaching English Methods II
Hunter College School of Education
19 April 2012 [edited as of 29 May 2012]
Title: 
William Faulkner, Reconstruction, and the Emergence of Modern American Racial Identities
Unit Length:  6 weeks

Primary Works:

· William Faulkner, Go Down, Moses (hereafter, “GDM”)
· W.E.B. DuBois, Black Reconstruction in America 1860-1880 (selections)
· Eric Foner, Nothing But Freedom: Emancipation and Its Legacy
Sample Secondary Materials:

· Emily Bernard, “Teaching the N-Word: A black professor, an all-white class, and the thing nobody will say.” http://theamericanscholar.org/teaching-the-n-word
· Provides a contemporary classroom context for discussion of perhaps the most incendiary word in the English language (see Keeley; Smagorinsky at 145).
· PBS, The American Experience – Reconstruction: The Second Civil War (excerpts)

· Supports less analytically oriented students (Smagorinsky, 16-18).

· History Channel, The Failure of Reconstruction. (http://www.history.com/
topics/reconstruction/videos#the-failure-of-reconstruction
· Supports less analytically oriented students (Smagorinsky, 16-18).

· Faulkner reading his Nobel Acceptance Speech, and other Faulkner recordings
· Supports less analytically oriented students (Smagorinsky, 16-18).

· Selected Thomas Nast and other 19th Century political cartoons on Reconstruction
· Supports less analytically oriented students (Smagorinsky, 16-18).

· Selected period photographs and engravings

· Supports less analytically oriented students (Smagorinsky, 16-18).

· Selected Hemingway parodies 
· Modeling a non-analytic form of writing (Smagorinsky, 93).

· Contemporary political satire (Jon Stewart, etc.) from YouTube.

· Provides contemporary context relevant to students’ lives (Smagorinsky, 145).

· Touré, Who’s Afraid of Post-Blackness? (excerpts)

· Provides contemporary context relevant to students’ lives (Smagorinsky, 145).

Context:

This unit is designed to be taught to the 11th-grade AP American Literature class I am currently observing at New York City’s High School of Economics and Finance. The High School of Economics and Finance, formerly a specialty high school but now simply a better-performing general admission “small” high school, is located in the shadow of the former and future World Trade Center, in a building that was once the NYU Stern School of Business. The school earned an overall 2010-2011 performance rating of “B” from the New York City Department of Education (“DOE”), earning above-average grades in every category except “Student Progress” towards graduation. 
The school attracts a diverse student body from around the city. 68% of the students are eligible for free lunch, with another 10% eligible for reduced-price lunch. The ethnic/racial profile of the overall school population is 23% African-American, 40% Hispanic or Latino, 28% Asian or Pacific Islander, and 9% White. Demographics by gender for the 2010-2011 school year have not been published.
Ethnically and racially, the 23 students in my 11th-grade AP American Literature class (compared to an average English class size of 30) generally reflect the overall school population, except that there is a preponderance of women (14 out of 23 or 61%), and without actually polling the class, it appears to the observer that Asians are slightly over-represented, and Hispanics slightly under-represented, relative to the overall school population. There are several mainstreamed former ELLs in the class, mostly from Asia and the Middle East who, while noticeable by their accents, appear to be participating well and keeping pace with their classmates. I am informed by my cooperating teacher that every student in this class reads and writes at or above grade level, including the ELLs.
Other texts covered in the course this term have included The Great Gatsby and Their Eyes Were Watching God, and the course includes throughout the term some considerable time devoted explicitly to AP exam preparation.

Essential Questions:

[Reduced to 3 essential questions to increase focus.]

· What is “Race?”
· How did American ideas about race change or not change in the aftermath of Civil War, Emancipation and Reconstruction?

· How was the American experience of manumission and emancipation different from that of Haiti, the Caribbean and West Africa, and how might that have affected the future social and political histories of these different countries and regions?
Enduring Understandings:

· Race and racism are murky and difficult subjects, not easily schematized or explained, the pernicious effects of which have nevertheless been strongly psychologically internalized by Americans Black, White, Brown, Red, and everything in between, and have had a profound and continuing impact on American politics, society and culture.
· In America, racial ideas and ideology, and social class relations, both changed and didn’t change over the course of the Civil War and Reconstruction.

· The Civil War may be said to have only truly ended in 1880 – or maybe even 1964.
· Politically, socially and historically, events of the so-called Reconstruction era are arguably more important, and have had a greater lasting impact, than events that took place during the Civil War itself.

· The contemporary United States we recognize was largely created in the aftermath of the Civil War and Reconstruction, and is radically different from the Republic of 1776-1862.
· The nexus of racial and class relation issues that emerged during and after the Civil War and Reconstruction – and our ways of thinking about them – is the root of how we continue to think about these issues today, and continues to strongly describe and influence our politics, society and culture.
· Art – and literary art especially – can be a unique and complex way to respond to, come to terms with, and understand historical and political events.

· Every time you read a great novel, you learn a new dialect.

Content:

· Understanding major historical themes and trends concerning the intersecting personal and political lives of African-Americans and Caucasians in the Reconstruction-era South
· Major themes from Go Down, Moses, including but not limited to family, racism, and other lingering social, political, and cultural effects of chattel slavery
· The complexity, absurdity, and tragedy of racialist ideologies

· “Modernist” structural and narrative strategies in the novel

· “Historicist” and “New-Historicist” interpretive strategies
· Unreliable narrators

· Humor, satire, and irony 

· Miscellaneous vocabulary and grammar topics, as raised by students
Skills:

· Read, understand, analyze, and discuss historical texts

· Read, understand, analyze, and discuss complex literary texts

· Combine words and images effectively to create or reinforce meaning (create a political cartoon activity)

· Write a brief, well-formed, original expository essay
· Research and develop a coherent historical topic

· Collect evidence from class texts and independent sources

· Draft, revise and proofread an informational essay in the academic formal register

· Write a “Modernist” narrative
· Engage a hypothetical reader through original use of language

· Use narrative techniques

· Create a credible conclusion

· Create a high-quality digital “record” 
· Analyze texts to identify unique language use

· Collaborate with group-mates to write a script incorporating parodic elements
· Use digital technology to create a polished recording or video

Common Core Standards:

Grade 11-12 Reading Standards for Literature

Numbers 2 through 7, and 9. 

· Determine themes and central ideas of text, summarize and analyze
· Analyze author’s choices of setting, action, characterization, development

· Understand author’s vocabulary and grammar in context, be able to identify figurative and metaphorical language

· Analyze how text’s structure helps determine its meaning

· Be able to identify the use of satire, sarcasm, irony and understatement

· Compare and contrast multiple version of same or similar stories

· Identify at least 2 other literary works from the same period

Grade 11-12 Reading Standards for Informational Text

Numbers 1 through 4, and 6 through 9.

· Be able to accurately cite textual evidence

· Determine central ideas and themes

· Analyze complex ideas and events

· Understand author’s vocabulary and grammar in context

· Determine a text’s rhetorical point of view

· Integrate multiple sources of information

· Evaluate reasoning in seminal historical documents like court decisions or Constitutional amendments

· Analyze 19th century foundational U.S. documents

Grade 11-12 Writing Standards 

Numbers 1, 3, 5 and 6.

· Write compelling arguments; introduce and support claims; use appropriate grammar and syntax; maintain a formal academic register; write a meaningful conclusion

· Write narratives of real or imagined experiences or events
· Develop and strengthen writing through pre-writing, revision and editing

· Use technology to produce and publish texts

Grade 11-12 Speaking and Listening Standards 

Numbers 1 through 3.

· Initiate and participate in a range of discussions; be prepared; be civil; ask and answer questions; respond thoughtfully

· Integrate multiple sources of information to make decisions and solve problems

· Evaluate a speaker’s point of view, rhetoric and language use

Reading and Writing Standards for History/Social Studies 

This Unit supports several parallel standards for reading and writing in History/Social Studies.

Introduction, Overview and Rationale:

· Educators as diverse as Cornel West and William Bennett agree William Faulkner is one of the two or three most important American writers of the 20th Century.
· There are prima facie difficulties teaching Faulkner at the high school level. The first is Faulkner’s use of language that on its surface can be offensive. The second is the complexity of narrative structure and Faulkner’s deliberate, modernist, rule-breaking difficulty. 
· Faulkner was obviously a highly political and social writer. One cannot begin to make sense of his novels without some well “beyond-the-textbook” understanding of the social relations and politics characteristic of the American South in the years following the Civil War. This Unit takes a substantial part of its first 3 weeks to lay this groundwork, using premiere but approachable academic and original sources.
· W.E.B. DuBois [not a secondary resource; a primary source] is arguably the most pivotal figure in African-American intellectual history, a tremendously gifted writer, and an important inspiration to all important Harlem Renaissance era artists. But beyond the occasional scan of The Souls of Black Folk, his works are seldom read in school. One supposes this is in part because his work falls into the cracks between ELA and Social Studies, and in part because of DuBois’ explicit Marxism, which teachers will have to engage, especially when using texts like Black Reconstruction. Rare is the Social Studies course that would devote the class or homework time necessary to reading DuBois at any length. (Of the four social studies teachers at the High School of Economics and Finance that I interviewed, not one has ever assigned a book-length secondary text in one of their classes, including their AP classes. Only 40% of college and university level American history survey courses include any book-length secondary texts. Interestingly, the most frequently assigned are slave narratives or other books considered foundational to African-American Studies, suggesting continuing short-comings in the treatment of African-Americans in standard American History textbooks (Cohen). See also Burroughs, et al. and O’Brien et al. for how “No Child Left Behind” and subsequent reform initiatives have further discouraged literacy-oriented and reading across the curriculum practices in the social studies classroom.) It is going to be up to ELA faculty to make up for DuBois’ not having his rightful canonical place in the secondary school curriculum.

· Understanding the American self – as much as in its diversity and complexity there can be said to be such a thing – is a difficult endeavor, one that has consumed, and continues to consume, the finest minds, the best scholars, and the most talented literary, visual, and musical artists. The attempt to capture something of this American self has given rise to a written literature globally recognized, at least since the early 20th century, for its fecundity, excellence, and generally democratic spirit – a spirit that permeates and partially defines not just our literature, but also our students. This course seeks to build on the foundation of critical discussions of class, race and gender issues in American life being increasingly introduced into the ELA curriculum by progressive teachers across the country, to come to an even richer understanding of the history of race relations in the United States in all its nuance and historical specificity. It seeks to provide AP American Literature students the necessary intellectual groundwork for college-level discussions of the political history of racism and race relations in the United States, while at the same time exploring one exemplary instance of the literary art that this central fact of our political history has given rise to.
Assessments:

Formative

· “Something I’ve Read This Week” written paragraphs

· Friday vocabulary, grammar and reading quizzes

· Group project: create a 19th-century style political cartoon

· Vocabulary and grammar queries

· Informal individual and group writings and worksheets

· Discussion and other class participation (See Frazier on assessing discussion and De Costa et al. on student peer collaboration and social interaction in the ELA classroom; also Smagorinsky at 33-35)
Summative

· Short essay on Reconstruction

· Audio and/or video production of Faulkner parody (see Day; Ranker; and Smagorinsky at 90-92 on how multimedia activities and assessments support learning for multiple intelligences)
Sequence:

	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	TYPICAL WEEK STRUCTURE

	· “Something I Read This Week” read-aloud and discussion 

· Mini-lesson/whole-class instruction and discussion

· Individual “expressive” activity

HOMEWORK:

Assigned Reading or Writing
	· Vocabulary and grammar queries 

· Mini-lesson/whole-class instruction and discussion

· Group “expressive” activity

HOMEWORK:

Assigned Reading or Writing
	· Vocabulary and grammar  mini-lesson

· Present multimedia materials
· Group “expressive” activity

HOMEWORK:

Assigned Reading or Writing
	· Mini-lesson/whole-class instruction and discussion
· Individual “expressive” activity

HOMEWORK:

· Light assigned reading or writing

· Catch-up and quiz prep
	· Weekly vocabulary, grammar and reading quiz
· Whole-class discussion – review quiz and preview homework and Monday topic
HOMEWORK:

· “Something I Read This Week” (1¶) and Assigned Reading; or 
· Other written or multimedia assignment 


	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	WEEK 1
	
	
	
	

	AIM: Introduce the Unit

· “Something I Read This Week” read-aloud and discussion [10]

· Mini-lesson/slideshow: introduction to Unit [20]
· History Channel video: “The Failure of Reconstruction” [5]
· Shared reading and analysis: DuBois [15]
HOMEWORK:

DuBois, “The Black Worker” (1 of 2)
	AIM: What Are Your Received Ideas About Slavery and the White South?

· Display / discuss photo [5]
· Vocabulary and grammar queries [10]

· Small Groups: Write a short description of what you think White southerners were like before and during Civil War [10]
· Share and discuss group work [10]

· Mini-lesson: Slavery and the United States Constitution [15]

HOMEWORK:

DuBois, “The Black Worker” (2 of 2)
	AIM: History can be literature also

· Display / discuss photo [5]

· Vocabulary and grammar mini-lesson [10]

· Individual write: Something surprising to you about voice or content of DuBois [10]
· Share and discuss [10]

· Whole class read and analyze Hill poem at end of DuBois chapter [10]

· Close: Literature as historical document [5]
HOMEWORK:

DuBois, “The White Worker” (1 of 2)
	AIM: Know your African-American intellectuals

· Display / discuss photo [5]
· Whole-class discussion: How is the depiction of White and Black Workers different? [10]
· Mini-lesson: W.E.B. DuBois and “classic” African-American intellectuals [20]
· Read and analyze Shelley poem at end of DuBois chapter [15]

HOMEWORK:

· DuBois, “The White Worker (2 of 2)
· Review and Quiz Prep
	· Weekly vocabulary, grammar and reading Quiz [30]

· Whole-class discussion of quiz and homework [20]
HOMEWORK:

· “Something I Read This Week” (1¶)

· DuBois, “The Planter”

	WEEK 2
	
	
	
	

	AIM: The N-Word yesterday and today

· “Something I Read This Week” read-aloud and discussion [20]

· Mini-lesson: “Teaching The “N-Word” [20]

· Shared reading: beginning of “Was” from GDM [10]
HOMEWORK:

“Was” from GDM (1 of 2)
	AIM: Faulkner and the N-Word

· Display / discuss photo [5]

· Vocabulary and grammar queries [10]

· Small Groups: Write down examples of Faulkner’s use of the n-word and other references to Blacks [10]

· Student-led Discussion: Faulkner or the character or both? [10]

· Continued shared reading and analysis of “Was” [15]
HOMEWORK:

· “Was” from GDM (2 of 2)
	AIM: Slavery and Emancipation Around the World
· Display / discuss photo [5]

· Vocabulary and grammar mini-lesson [5]

· Individual write: What was the story about? [10]
· Share and discuss write [10]

· Multimedia Intro to Slavery and Emancipation in other countries [10]
· Mini-lesson: “Nothing But Freedom” as a model academic essay [10]

HOMEWORK:

“Nothing But Freedom,” Intro and Ch. 1 (1 of 2)
	AIM: How was Slavery and Emancipation different in the U.S.?

· Display / discuss photo [5]

· Small groups: Write down 3 ways U.S. was like and dislike other countries [5]
· Share and discuss [10]
· Short films on Toussaint L’Ouverture and Slavery and Emancipation in West Africa [30]

HOMEWORK:

· “Nothing But Freedom,” Intro and Ch. 1 (2 of 2)
· Review and Quiz Prep
	· Weekly vocabulary, grammar and reading Quiz [30]

· Whole-class discussion of quiz and homework [20]
HOMEWORK:

· “Something I Read This Week” (1¶)

· “Nothing But Freedom,” Ch.2

	WEEK 3
	
	
	
	

	AIM: Is Better Good Enough?

· “Something I Read This Week” read-aloud and discussion [20]

· Mini-lesson: Democrats, Republicans and the “Negro Question” in the 19th Century [20]
· View and analyze contemporary political cartoons re: Radical Reconstruction [10]

HOMEWORK:

“Nothing But Freedom,” Ch. 3 (1 of 2)
	AIM: Tragedy, Comedy, or Both?

· Display / discuss photo [5]

· Vocabulary and grammar queries [10]

· Mini-lesson: Humor as a political response in African-American culture [15]

· Small group: Begin creating a 19th-century style political cartoon re Reconstruction or a current event [20]  
HOMEWORK:

“Nothing But Freedom,” Ch 3 (2 of 2) 
	AIM: Funny, Serious, or Both
· Display / discuss photo [5]

· Vocabulary and grammar mini-lesson [10]

· Complete group work on political cartoon [20]
· Share and discuss student  political cartoons [15]

HOMEWORK:

DuBois, “The Black Proletariat in Mississippi and Louisiana” (1 of 2)
	AIM: Understanding Reconstruction
· Display / discuss photo [5]

· Individual free write: what have you learned about Reconstruction? [20]
· Screen selections from PBS “American Experience: Reconstruction: The Second Civil War” [25]
HOMEWORK:

DuBois, “The Black Proletariat in Mississippi and Louisiana” (2 of 2)
	AIM: Review and Prep

· Open discussion of all reading to date [20]
· Open discussion of yesterday’s free write [20]

· Mini-lesson: model essay responses
HOMEWORK:

Short Essay: Reconstruction: More Important than the Civil War?

	WEEK 4
	
	
	
	

	AIM: Understanding Reconstruction
· Individual conferences on draft essay

· Catch-up on reading or continue reading GDM

HOMEWORK:

· Revise essay

· “The Fire and the Hearth,” from GDM (1 of 3)
	AIM: The myths and realities of an “African-American lifestyle”

· Display / discuss photo [5]

· Vocabulary and grammar queries [10]

· Open discussion on “The Fire and the Hearth” [10]
· Shared reading from “Who’s Afraid of Post-Blackness?” [15]
· Shared reading from “The Fire and the Hearth” [10]
HOMEWORK:

“The Fire and the Hearth,” from GDM (2 of 3)
	AIM: History and Audio Recording

· Display / discuss photo [5]

· Vocabulary and grammar mini-lesson [10]

· Audio presentation and discussion: Faulkner reading Nobel speech; excerpts from Alan Lomax Folkways recordings; recording of spiritual “Go Down, Moses” [30]
HOMEWORK:

“The Fire and the Hearth,” from GDM (3 of 3)
	AIM: Artistic Responses to Politics

· Display / discuss photo [5]

· Screen selected current political satire (Jon Stewart, etc.) [10]
· Mini-lesson: Stereotypes and other half-truths [15]
· “Seminar” Discussion: Are Faulkner’s characters realistic, stereotypes, or a little of both [20]

HOMEWORK:

Catch Up and 2nd revisions to short essay where necessary
	AIM: If you were William Faulkner

· Display / discuss photo [5]

· Group brainstorming: 2 ideas each for a Faulkner parody [10]
· Share parody ideas [10]

· Mini-lesson: “Breaking the Rules – Faulkner’s grammar and diction” [20]

· Discussion of expectations for final project [5]
HOMEWORK:

· “Pantaloon in Black” and “The Old People” from GDM


	WEEK 5
	
	
	
	

	AIM: White vigilante justice and the rise of Jim Crow

· Display / discuss photo [5]

· Open discussion of issues of lynching, vigilante justice and the place of the Native American in reading [30]
· Mini-lesson: Hemingway parodies and Bulwer-Litton worst first lines contest [15]

HOMEWORK:

“The Bear” from GDM (1 of 4) 
	AIM: That intolerable blank page

· Display / discuss photo [5]

· Vocabulary and grammar queries [10]

· Open discussion of reading [10]
· Choose a parody idea and each person begins writing at least 750-word parody [25]
HOMEWORK:

“The Bear” from GDM (2 of 4)
	AIM: Hunting as metaphor

· Display / discuss photo [5]

· Vocabulary and grammar mini-lesson [10]

· Open discussion of “The Bear” [20]
· Small group: Critique and revise parodies [15]
HOMEWORK:

“The Bear” from GDM (3 of 4)
	AIM: Is it “Art” – or something else?

· Mini-lesson: Characteristics of the “Modernist” novel [20]
· Discussion: Characterize some of the differences between Faulkner and DuBois as writers [20]

· Small group: Discuss which parody will be produced (one per group) [10]

HOMEWORK:

· “The Bear” from GDM 
(4 of 4)
· Final decision on which parody to produce
	AIM: The Myth of the “Native” Spirit 

· Open discussion of “The Bear” [10]

· Small group: final decision on parody [10]
· Share reasons for choice of parody [10]

· Mini-lesson: How to use audio editing software [10]
HOMEWORK:

· Catch-up
· Finalize writing and begin recording parody

	WEEK 6
	
	
	
	

	AIM: Get ‘er done!

· Mini-lesson: How to use video editing software [10]

· Group work on parody recording [40]
HOMEWORK:

“Delta Autumn” from GDM (1 of 2)
	AIM: Get ‘er done!

· Mini-lesson: 1940 and Still One Drop of Blood (re: “Delta Autumn”) [10]

· Group work on parody recording [40]
HOMEWORK:

“Delta Autumn” from GDM (1 of 2)
	AIM: Get ‘er done!

· Mini-lesson: Sacred land gone (re: Delta Autumn
HOMEWORK:

“Go Down, Moses,” from GDM
	AIM: Are you ready for prime time?

· Share parody productions [40]
· Open discussion of parodies [10]

HOMEWORK:

Catch-up (if necessary, finalize parody production)
	AIM: Wrap Up

· Listen to recordings of “Go Down Moses” and discuss story [10]

· Open discussion, review and critique of unit [30]
· Preview of next unit [10]

HOMEWORK:

· “Something I Read This Week” (1¶)


Short Essay Rubric:
	STANDARD ESSAY RUBRIC
Possible Score = 100

	Criteria
	Excellent
	Acceptable
	Developing
	Unacceptable

	Requirements
(10 points)
	All of the written requirements (# of pages,# of graphics, type ofgraphics, etc.) were met.
	Almost all of the written requirements were met.
	Most of the written requirements were met.
	Many requirements were not met.

	Introduction and thesis statement
(15 points)
	The introduction includes a hook and transitions to the thesis statement. The thesis statement names the topic of the essay and outlines the main points to be discussed.
	The introduction includes a hook, transitions to the thesis statement, and is mostly effective. The thesis statement names the topic of the essay.
	A hook is present though not followed by important information. The essay includes an attempt at an introduction paragraph, though it is not smooth and doesn't include a complete thesis statement.
	A hook is missing or weak and important information is absent. There is an attempt at an introduction paragraph, but it is not developed and does not include a thesis statement.

	Body Paragraphs 
(15 points)
	Each of the body paragraphs includes a creative and well-written topic sentence, effectively constructed sentences with supporting details, smooth transitions, wrap-up sentence that presents a closing idea.
	Each of the body paragraphs includes a well-written topic sentence, sentences with supporting details, transitions, and a wrap-up sentence.
	Each of the body paragraphs includes a topic sentence and supporting sentences, but is not an easy read and often lacks transitions.
	Some or all of the body paragraphs lack topic sentences. The organization of some or all of the body paragraphs make for a difficult read because of poor sentence structure or lack of transitions.

	Supporting Details/ Examples/ 
Development
(15 points)
	The paragraphs include all of the necessary points that support the position statement.
	The paragraphs include some of the necessary points that support the position statement.
	The paragraphs include few of the necessary points that support the position statement.
	The paragraphs include few to none of the necessary points that support the position statement.

	Conclusion
(15 points)
	The conclusion is strong and leaves the reader solidly understanding the writer's position. The paragraph includes an effective restatement of the position statement.
	The conclusion is recognizable. The author's position is restated at a logical point in the paragraph.
	The conclusion is awkward. The author's position is restated within the closing paragraph, but it may not be in a logical point.
	The thesis is not restated or is found in the same wording as the introduction. The essay is not summed up.

	Conventions
(20 points)
	Author makes virtually no errors in grammar, spelling or punctuation that distract the reader from the content.
	Author makes few errors in grammar, spelling or punctuation that distract the reader from the content.
	Author makes some errors in grammar, spelling or punctuation that distract the reader from the content.
	Author makes excessive mistakes in grammar, spelling or punctuation that distract the reader from the content.

	Citations
(10 points)
	All necessary citations are included in body and bibliography, and in correct MLA format. 
	All necessary citations are included but with errors in formatting.
	Some necessary citations are missing or many errors in formatting
	Many necessary citations are missing or no citations at all.


Audio/Video Project Rubric:

	NARRATIVE RECORDING/VIDEO PROJECT RUBRIC
Possible Score = 100

	Criteria
	Excellent
	Acceptable
	Developing
	Unacceptable

	Use of Time
& Initiative
(25 points) 
	You used your time effectively, explored various ideas and concepts, and a great deal of care and effort is displayed in the project. The project shows that you carefully & thoughtfully made decisions.
	You worked well and completed the project, but with a little more effort it could have been outstanding.
	You finished the project, but it could have been improved with more effort and a more productive use of time. It appears that you made decisions haphazardly.
	The project was completed with a minimum of effort and care. Your time could have been spent more effectively.

	Craftsmanship,
Skill &
Technique
(25 points) 
	The recording was impressive and carefully done. A strong understanding of techniques was demonstrated and applied thoughtfully.
	With a little more effort, the recording could have been outstanding. Your work shows an understanding of techniques but lacks the extra finishing touches.
	You showed average craftsmanship and applied techniques with little care. Work is adequate, but not as good as it could have been, – a bit careless.
	You showed below average craftsmanship and a lack of pride in the finished work.

	Fulfills
Objectives
(25 points) 
	The project met or exceeded all requirements of the assignment excellently.
	The project satisfactorily met all requirements of the assignment.
	The project only fulfilled the minimal objectives of the assignment.
	The project only partly fulfilled the objectives of the assignment.

	Content,
Aesthetics,
Creativity 
(25 points) 
	The content of your project is thoughtful and meaningfully reflects the Unit content. You explored combinations and revisions on several ideas, made connections to previous knowledge, showed an awareness of the elements and principles of narrative writing and performance.
	The content of your project is meaningful. The work shows that you applied the principles of narrative writing while using one or more elements effectively. 
	You did the assignment adequately, yet it shows a lack of planning and little evidence that the overall project was thought out and carefully executed.
	Your project shows little evidence of thought regarding content and the elements of narrative writing and performance.


Alan Fleisig 
Lesson Plan: The “N-word” in William Faulkner’s Go Down, Moses 

Professor Melissa Schieble
SEDC 721.001-001
Teaching English Methods II
Hunter College School of Education
9 May 2012 [revised 29 May 2012]
Context

This 50-minute lesson occurs on the sixth day of a six-week unit on William Faulkner’s Go Down, Moses, in an 11th-grade AP English class of 22 diverse students. The unit’s central concerns – beyond its merely “literary” concerns – are the construction and history of racial myths and ideologies in the United States, and how those ideologies continue to inform not only our politics, but our very self-identities. In the unit, there are two summative assessments: a traditional essay on the lasting impact of Reconstruction, and a multimedia production of a Faulkner parody. This lesson, which coincides with the class’s first reading of the Faulkner text itself, and follows a reading the day before of Prof. Emily Bernard’s “Teaching The N-Word,” encourages students to consider Faulkner’s to-our-ears prolific use of the term in his story about a chronic runaway slave in relation to their own use and understanding of the term.

Aim

“Words have specific histories that affect their meaning.” Students will make text-to-self-to-world connections between the complicated meanings of the N-word as it is used in Faulkner and our central Essential Question: “What is Race?”

Content and Skill Goals

Students will know the major characters in the story “Was,” from Go Down, Moses, and begin to differentiate among the characters based on the characters’ use of language. Students will learn (or relearn) what an etymological dictionary is, and some of the ways it may differ from other types of dictionary. Students will be able to find and cite in context evidence from both a literary and a nonfiction source. Students will make text-to-self-to-world connections related specifically to the reading and course content.

Applicable Common Core Standards

Reading

· Determine themes and central ideas of text, summarize and analyze

· Analyze author’s choices of setting, action, characterization, development

· Understand author’s vocabulary and grammar in context, be able to identify figurative and metaphorical language

Speaking and Listening

· Initiate and participate in a range of discussions; be prepared; be civil; ask and answer questions; respond thoughtfully

· Integrate multiple sources of information to make decisions and solve problems

· Evaluate a speaker’s point of view, rhetoric and language use

Assessments

Formative assessments with this lesson are students’ completed “NoteGrid,” Grammar & Vocabulary Queries, and my formative evaluation of their discussion participation and contribution. (Please see Frazier, and De Costa et al. on assessing discussion.)

Materials

· Copies of Go Down, Moses
· Copies of “NoteGrid”

· “Effects of the Fugitive Slave Law,” engraving, 1858 (Library of Congress) (projected)

· Excerpts from Oxford English Dictionary definition of “nigger” (projected)

Lesson Sequence

Introduction (5 minutes): Description and Q&A regarding projected engraving. Engraving remains on display throughout lesson. Some of the key discussion points regarding the image are:
· Physical setting of image and story very similar; rural, open fields in cultivation

· Difference in demeanor between Caucasians and African-Americans: almost a “party-like” atmosphere among Caucasians, deadly fear among African-Americans

· Dress is similar to description in story

· Only the Caucasians are armed

· Relatively formal attire on African-Americans suggest they are probably “house slaves,” like Rider in story

Do Now: Tuesday Grammar and Vocabulary Queries (10 minutes): This is an ongoing activity whereby every Tuesday students must hand in their 3 “most difficult, most beautiful, or most thought provoking” words (with definitions and the sentence the word appears in) and sentences (do not have to contain the vocabulary words) from any of their reading. On Tuesdays, students share and discuss their choices.

Group Work (NoteGrid) (10 minutes): Tuesdays and Wednesdays are typically group work days. In this lesson, pre-assigned groups of four will discuss and complete a NoteGrid regarding Faulkner’s use of the N-word in the story “Was” from Go Down, Moses. (See “Supporting Documents” below).

Open Student-Led Discussion (10 minutes): Who is using the N-word in “Was?” William Faulkner, his characters, or both? How do the implications change depending on who is speaking?

Mini-Lesson (5 minutes): Using an etymological dictionary. View and discuss OED definition of “nigger.”

Shared Reading (10 minutes): Students take turns reading next section of “Was” out loud. This is a difficult text, not so much in vocabulary, but certainly in grammar and diction. Out-loud shared reading will be used extensively throughout this unit to scaffold students’ comprehension of the text. Reading can be interrupted by student or teacher interpretive questions at any time; the point is feeling comfortable that students understand even one paragraph – and if not, to get the scaffolding they need – not to get through material. (Instructor should start, and eventually do about 25% or so of the out-loud reading, student volunteers the rest; chronic non-participators will be asked to read briefly as well.)

Differentiation Summary

While this is an AP class, there is still quite a range of reading and vocabulary ability represented. There are, especially, several Asian-born English Language Learners (“ELLs”). The pre-assigned groups have purposefully been constructed to distribute strong readers among students who need scaffolding. Shared out-loud reading has been constructed to take a “guided practice” approach to reading, specifically with these ELLs in mind.

Supporting Documents

NoteGrid

The “N-Word” and William Faulkner’s Go Down, Moses
	Quote
	Who Says it?
	Context
	Emily Bernard parallel?
	Your reaction?

	Write down the whole sentence
	Character Name
	What’s happening at that moment?
	Similar use or situation?
	

	












	
	
	
	

	












	
	
	
	

	Do you use the “N-word?” If yes, how and in what company? If no, why not?





Read, Write, Think Rubric for Assessing Discussion
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Effects of the Fugitive Slave Law
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[Note that this image represents similar action to the narrative in the Faulkner story, “Was.”]

Excerpt of Oxford English Dictionary definition of “nigger”

Pronunciation: Brit. ′nɪgə/ , U.S. /′nɪgər/ 

Forms:
α. 15– niger (now nonstandard and regional), 16 nigor, 17 nigre, 19– nigar (Caribbean). 

β. 16 niggor, 16– nigger, 18 niggur, 18– nigga, 18– niggah, 18– niggar, 19– niggaz (plural), 19– nigguh. 

Etymology:  Probably an alteration of neger n., after classical Latin niger(see niger n.1); compare earlier Nigro n., Nigrite n.1 Compare post-classical Latin niger black person (1582 in a Spanish colonial source). Compare also Swedish †niger (1758), probably a borrowing from English (although this may perhaps represent a borrowing of neger n.). 

Some early examples of the form niger   (especially in learned use) may perhaps represent a direct reborrowing of classical Latin niger   black (see niger n.1).

Forms in -gg- (see β forms) are rare before the 19th cent., and the prevalence of a pronunciation with /ɪ/ in the first syllable is therefore hard to establish. However, it seems likely that the form niger (the preferred form up to the end of the 18th cent.) is intended to represent the same pronunciation (as sporadic later examples of this form clearly are). 

The resurgence of the form nigga (plural often niggaz ) and other forms without final -r in late 20th-cent. use (especially in representations of urban African-American speech) is probably due to its deliberate adoption by some speakers as a distinct word, associated with neutral or positive senses (especially senses A. 1c, A. 4, A. 5, and A. 7); compare quot. 2001 at sense A. 7. Compare gangsta n. and adj.  

The word was initially used as a neutral term, and only began to acquire a derogatory connotation from the mid 18th cent. onwards (compare sense A. 1b). In standard English usage the word Negro n. had already become the usual neutral term by the end of the 17th cent. 

For coincidence of the word in some dialects with niggard n. compare γ forms and etymological note at that entry. 

With the phrase to work like a nigger (see Phrases 1) compare French travailler comme un nègre (1811). The phrase nigger in the woodpile (see Phrases 2b) is said to derive from an incident in the U.S. in the time before the American Civil War when a group of escaped slaves who had been conveyed along the Underground Railroad to Pultneyville, New York State, with a view to crossing Lake Ontario into Canada were enabled to make the final stage from a warehouse in which they were hidden to a boat by means of woodpiles set up across the wharf through which a concealed passage had been constructed (see further N.Y. Folklore Q.(1958) 1416–25). 

 A. n. 

 I. Senses referring to people. 

 1. A dark-skinned person of sub-Saharan African origin or descent; = Negro n. 1a.This term is strongly racially offensive when used by a white person in reference to a black person. In written Black English and written representations of spoken Black English, however, there are usually not the same negative connotations. Recently the term has been reclaimed by some black speakers and used with positive connotations in various senses (esp. in the form nigga: see note in etymology, and senses A. 1c, A. 4, and A. 5). However, even among black speakers, use of the word is problematic because of its potential to give offence, as is clear from the following, from a black speaker: 

1995   N.Y. Times 14 Jan. i. 7   The prosecutor, his voice trembling, added that the ‘N-word’ was so vile that he would not utter it. ‘It's the filthiest, dirtiest, nastiest word in the English language,’ Mr. Darden said.

See also N-word n. 

 a. Used by whites or other non-blacks as a relatively neutral (or occas. positive) term, with no specifically hostile intent.Quots. 1608, 1788, etc., expressing patronizing views, reflect underlying attitudes rather than a hostile use of the word itself.

1574   E. Hellowes tr. A. de Guevara Familiar Epist. (1584) 389   The Massgets bordering upon the Indians, and the Nigers of Aethiop [Sp. los negros en Ethiopia], bearing witnes.

1584   R. Scot Discouerie Witchcraft vii. xv. 153   A skin like a Niger.

1608   A. Marlowe Let. 22 June in E. India Co. Factory Rec. (1896) I. 10   The King and People [of ‘Serro Leona’] Niggers, simple and harmless.

1636   W. Pitt & J. Downham Let. 16 Sept. in Eng. Factories in India 1634-6 (1911) 292   Have granted passages to a Moor and three ‘nigors’.

1656   Duchess of Newcastle Assaulted & Pursued Chastity 237   The Priest which came to fetch him forth, saw him thus drest, never seeing hair before, for they had none but wooll, and very short as Nigers have.

1676   S. Sewall Diary 1 July (1973) I. 18   Jethro, his Niger, was then taken.

a1704   T. Brown Lett. from Dead in Wks. (1707) II. ii. 121   A manner that discover'd he had an ascendency over the rest of the immortal Nigres.

1760   G. Wallace Princ. Law Scotl. in Ann. Reg. (1760) ii. 265/1   Set the Nigers free, and, in a few generations, this vast and fertile continent would be crouded with inhabitants.

1787   R. Burns Ordination iv, in Poems & Songs (1971) 171   How graceless Ham leugh at his Dad, Which made Canaan a niger [rhyme vigour, rigour, tiger].

1788   S. Low Politician Out-witted iii. i. 27   Toupee. By gar, I get de satisfaction! Humphry. He talks as crooked as a Guinea niger.

1833   C. Williams Fall River 184   Some say poor niger hab no shoule. Vel dat I dont know, but dis I know, I got something in my body make me feel tumfortable.

1867   H. Latham Black & White 127   Niggers (they are not ‘coloured persons’ yet in the South) are most artful flatterers.

1897   Outing 29 333/1   What is wanted is a genuine nigger—not a colored person.

1931   Good Housek. Dec. 126/1   You might think it funny for me, a white man, to say a nigger is the best preacher I ever heard.

1948   G. Greene Heart of Matter ii. i. 179   A clerk knocked and said, ‘There's a nigger for you, Wilson, with a note.’

1980   R. Rhodes Last Safari i. i. 20   The Kaffir whore and the half-breed toto and the faithful nigger.

1993   in Dict. Amer. Regional Eng. (1996) III. 789/2   I've heard livestock men speak in admiration of a black cowboy and noted rider in the Jordan Valley country simply as ‘Nigger Bill’.

 b. Used by whites or other non-blacks as a hostile term of abuse or contempt.

1775   in F. Moore Songs & Ballads Amer. Revol. (1856) 101   The rebel clowns, oh! what a sight! Too awkward was their figure. 'Twas yonder stood a pious wight, And here and there a nigger.

1811   Byron in Mem. F. Hodgson (1878) I. 195   The rest of the world—niggers and what not.

1818   H. B. Fearon Sketches Amer. 46   The bad conduct and inferior nature of niggars (negroes).

a1849   H. Coleridge Ess. & Marginalia (1851) I. 164   A similar error has turned Othello‥into a rank woolly-pated, thick-lipped nigger.

1861   H. A. Jacobs Incidents in Life Slave Girl vii. 59   Do you suppose that I will have you tending my children with the children of that nigger?

1931   D. L. Sayers Five Red Herrings i. 11   Waters‥, like all Englishmen, was ready enough to admire and praise all foreigners except dagoes and niggers.

1936   M. Mitchell Gone with Wind 401   ‘You're a fool nigger, and the worst day's work Pa ever did was to buy you,’ said Scarlett slowly.‥ There, she thought, I've said ‘nigger’ and Mother wouldn't like that at all.

1948   G. Greene Heart of Matter i. i. 3,   I hate the place. I hate the people. I hate the bloody niggers. Mustn't call 'em that you know.

1989   Washington Post (Nexis) 16 July d1,   A belligerent [police] officer‥snarling at me‥‘I don't care who you are, nigga, get the hell out of here or I'll arrest you.’

1992   Boston Globe Mag. 7 June 4/1   If a white guy gonna call me a nigger, he wants to fight.

2001   Nation (N.Y.) 6 Aug. 21/1   Farther back in the crowd, William‥heard a cop say, ‘We'll beat the hell out of you niggers.’

 c. Used by blacks as a neutral or favourable term.

1831   H. J. Finn Amer. Comic Ann. 88   ‘You be right dere,’ observed Sambo, ‘‥else what fur he go more 'mong niggers den de white trash?’

1838   R. M. Bird Peter Pilgrim I. 238   Wanted to run, massa, but no more run than a barn-door; stuck fast in the mud—could'nt move—all over with niggah!

1848   G. Lippard Paul Ardenheim ii. i. 225   For sixteen—seventeen year, dis nigga watch his time.

1884   ‘M. Twain’ Adventures Huckleberry Finn viii. 72   Dey wuz a nigger name' Bob, dat had ketched a wood-flat.

c1937   in N. R. Yetman Voices from Slavery 257   A nigger by name o' Enoch Golden married us.

1949   B. A. Botkin Treasury Southern Folklore p. xxiii,   In turning his laughter on himself as well as the whites, the Negro has taken over the objectionable word ‘nigger’ (though not ‘darky’) and made it a term of praise or blame.

1971   G. Mitchell Blow my Blues Away 170   Mr. Walter knocked that nigger just as flat, and that nigger knocked Mr. Walter just as flat.

1987   ‘Schooly D’ Sat. Night (song) in L. A. Stanley Rap: the Lyrics (1992) 280   He rapped so hard that the nigger saw smoke He lit up a cheeba and they both took a toke.

2000   ‘DMX’ in Rolling Stone 13 Apr. 90/1,   I wasn't the biggest nigga in the world. I couldn't beat everybody, but‥my rep superseded me.

 d. Used by blacks as a depreciatory term.

1834   F. Lieber Lett. to Gent. in Germany 90   A negro boy under my window calls a lad of the same race, by way of reproach, ‘nigger’.

1866   Atlantic Monthly July 79   When they call each other ‘nigger’, the familiar term of opprobrium is applied with all the malice of a sting.

1926   C. Van Vechten Nigger Heaven 26   I'm‥tired to death of all these Niggers downstairs. [Note] While this informal epithet is freely used by Negroes among themselves, not only as a term of opprobrium, but also actually as a term of endearment, its employment by a white person is always fiercely resented.

1952   J. Lait & L. Mortimer U.S.A. Confidential i. viii. 61   They are outcasts, unwanted even by other Negroes who came before them. These citified blacks resent the new influx and call them ‘niggers’.

1971   Black World Apr. 56   Who the hell you think, nigger?

1998   Village Voice 8 Dec. 51/1   My son was killed by seven black-ass niggers!

 a. A person who does menial labour; any person considered to be of low social status. derogatory. Cf. (and earliest in) white nigger n. at white adj. Special uses 1e.

1835   R. M. Bird Hawks of Hawk-Hollow I. xi. 154   Wa' to been married soon, but faw the white nigga Gilbert, what cut the Colonel's throat!

1871   E. Eggleston Hoosier School-master iv. 52   ‘Ole Miss Meanses' white nigger’, as some of them called her, in allusion to her slavish life.

1883   Cent. Mag. Aug. 571/1,   I wasn't born to make a nigger of myself in a free country.

1922   C. T. Campion tr. A. Schweitzer On Edge of Primeval Forest x. 164   Without this safeguard he [sc. the missionary] is soon in danger of becoming a nigger, as it is called here.

1974   J. Willwerth Jones: Portrait of Mugger xii. vii. 177   A nigger around here don't mean a black dude, you dig? It's a low-class dude who ain't going' [sic] nowhere—that's the true meaning of the word.

1977   R. P. Rettig et al. Manny vii. 176   Rettig: Somebody has to wash clothes. Manny: You're right! Society‥needs niggers, and they'll take 'em where they find 'em, regardless of color.

 b. Any person whose behaviour is regarded as reprehensible. derogatory.

1840   W. G. Simms Border Beagles xxv,   They're [sc. white officers of justice] afraid of me, the niggers, and you see I ain't afraid of them.

[1861   Let. in H. Holzer Dear Mr. Lincoln 361   Abe Lincoln‥goddam you‥you are nothing but a goddam Black nigger.] 

1884   Chicago Tribune 1 Dec. 8/1   When the ‘jigger’ [sc. a police officer] does come along the ‘niggers’, as the railroad men call their tormentors irrespective of color, are perched upon the fence like the rail birds, ready to call names and throw stones or fight him face to face.

1942   Z. N. Hurston Dust Tracks 49   ‘Don't be a nigger,’ he would say to me over and over. ‘Niggers lie and lie.’ [Note] The word Nigger used in this sense does not mean race. It means a weak, contemptible person of any race.

1989   Rolling Stone 10 Aug. 44/3   Let's start with one of the verses [of the song ‘One in a Million’], ‘Police and niggers, that's right/Get outta my way.’‥ I [sc. W. Axl Rose, songwriter] used the word nigger because it's a word to describe somebody that is basically a pain in your life, a problem. The word nigger doesn't necessarily mean black.

1994   ‘Nas’ in Rolling Stone 19 May 64/2   Like I could tell Mr. Rudy Giuliani, ‘Yo, bitch, fucking bitch-ass nigger.’

1994   G. Smitherman Black Talk 167   ‘A group of Brothas was buggin out, drinkin the forty ounce, goin the nigga route,’ a clearly negative use of the word, meaning, Some Black males were on the street, partying, getting drunk off malt liquor, and acting the loud, vulgar stereotype of a nigga.

1997   C. Rock Rock This! i. 17   The niggers have got to go. Everytime black people want to have a good time, niggers mess it up. You can't do anything without some ignorant-ass niggers fucking it up.‥ Can't go to a movie the first week it opens. Why? Because niggers are shooting at the screen.‥ I love black people, but I hate niggers.

 a. A dark-skinned person of any origin. In early U.S. use usually with reference to American Indians. Usu. offensive.

1843   T. C. Haliburton Attaché (1846) 180   Heathen Indgean niggers.

1857   Ld. Dufferin Lett. from High Latitudes 251   This relationship with Polynesian Niggers, the native genealogists would probably scout with indignation.

1869   P. A. Taylor Colony of Queensland 11   What can you supply me a hundred niggers [sc. Kanakas] for?

1899   in J. M. Merrill Uncommon Valor 251   We came here [i.e. in the Philippines] to lick the niggers.

1919   P. B. Kyne Capt. Scraggs 119   On the island o' Aranuka, right under the Hakatuea volcano. There was some strappin' big buck native niggers there that would fetch $300 a head.

1934   G. B. Shaw On Rocks ii. 70   Pandranath: you are only a silly nigger pretending to be an English gentleman.

1992   N. Morris Brothel Boy 9   He's trying to suck up to Veraswami for some reason.‥ He must know we can't let niggers in.

1994   Vanity Fair (N.Y.) June 164/2   The tawny sailing bums who frequent the international yachting circuit are known derisively as ‘boat niggers’.

 4. Now chiefly in African-American usage: a person, a fellow (regardless of skin colour).Recent use has developed from a conscious, politically motivated reclamation of the term among black Americans, and as such does not usually carry negative connotations, although it may be considered offensive when used by whites in imitation of this usage. 

 5. In African-American usage: (with possessive adjective) a close (usually black) friend, a comrade, a boyfriend or girlfriend, a spouse.

[1884   J. C. Harris in Cent. Mag. Nov. 121/1,   I say ter myse'f, maybe my nigger man mought be some'rs 'roun'.] 

1884   J. A. Harrison Negro Eng. in Anglia 7 266   To tu'n er nigger right loose, to give a man free play.

1937   C. B. Himes Night's for Cryin' in Esquire Jan. 64/3   A passing brownskin answered to the call of ‘Babe’, paused before her ‘nigger’ in saddle-backed stance, arms akimbo.

1960   J. A. Williams Angry Ones (1996) xxi 163   Obie, I got to be with you, you know that. You know you're my nigger, man.

1965   C. Brown Manchild in Promised Land 140   This is my main nigger, my number one nigger, and anybody who fucks wit him, it's just as well as if they'd came and fucked wit me.

1995   Drink away the Pain (Situations) (song, perf. ‘Mobb Deep’) in Esquire (1996) Mar. 132/3   Tommy Hil [sc. Tommy Hilfiger, a white fashion designer] was my nigga/And others couldn't figure/How me and Hilfiger used to move through with vigor.

1999   FEDS Mag. 2 v. 66/1   Kim is my nigga, she's just so understanding.

2001   Sports Illustr. 23 Apr. 62/1   He told me his friends had pulled him out [of the fight], he hadn't done nothin'. ‘They didn't want me gettin' in no trouble,’ he said. ‘They my niggas.’

 6. Esp. U.S. A person who is socially, politically, or economically disadvantaged or exploited; a victim of prejudice likened to that endured by African Americans.In this use usually with awareness of the word's offensive connotations, but without intention to cause offence, to identify a group regarded as similarly disadvantaged or exploited. 

1997   D. Brinkley in H. S. Thompson Proud Highway 411 (note)    After reading Norman Mailer's The White Negro, Thompson developed a theory that all working-class people were niggers.

1963   H. S. Thompson Let. 6 Nov. in Proud Highway (1997) 411   My earlier concept of The Nigger.

1972   J. Lennon & Y. Ono (song) ,   Woman is the nigger of the world.

1979   W. Kennedy Ironweed v. 120   It was the church where the Italians went to preserve their souls in a city where Italians were the niggers and micks of a new day.

1987   R. Doyle Commitments 9   The Irish are the niggers of Europe, lads.‥ An' Dubliners are the niggers of Ireland. The culchies [sc. rural residents] have fuckin' everythin'. An' the northside Dubliners are the niggers o' Dublin.

1998   J. Bosso in Sopranos (HBO TV script) 1st Ser. 28   You're talking to the wrong white man my friend. My people [sc. Jewish people] were the white man's nigger when yours [sc. black people] were still painting their faces and chasing zebras.

 7. U.S. Any person who behaves in a manner associated with urban African Americans; a person who identifies with urban African-American culture as opposed to middle-class white culture.

[1965   C. Brown Manchild in Promised Land iv. 137   As far as I'm concerned, that paddy boy is twice the nigger any of you cats might think you are or might ever try to be.] 

1970   R. D. Abrahams Positively Black vi. 135   Hippies and other recent Bohemian groups have openly proclaimed themselves ‘white niggers’ by which they seem to mean that, like blacks, they represent an alternative to the life style of majority-group American culture.

1977   G. Smitherman Talkin & Testifyin iii. 62   Nigguh.‥ Sometimes it means culturally black, identifying with and sharing the values and experiences of black people.

1977   G. Smitherman Talkin & Testifyin iii. 62   At a black rally, when the Sister shouted out, ‘Nigguhs is beautiful, baby,’ she was referring to ‘shonuff nigguhs’, as contrasted to Negroes, who aspire to white middle-class values.

1992   R. Gooden & O. Brackens Mnniiggaah (song) in L. A. Stanley Rap: The Lyrics (1992) 143   I'm a nigga But that is just the way I choose to act It ain't got nothin' to do with bein' black.‥ Where I'm from there's a lot of white niggas.

2000   Essence Nov. 194/1   If you're [sc. a black woman] walking down a dark street at night,‥who do you want by your side: an African-American or a nigga?

2001   Washington Monthly Apr. 51/2   In private conversations among blacks, Clinton is ghetto, a nigga (not nigger, mind you)—terms that say: He is one of us.
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